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Ratcheting Up the Three R’s 
All Subjects Instructional Unit Plan 

Subject: Language arts 
 

Estimated Length of 
Unit: 40 

Beginning Date:  Projected Ending Date:  

Course: English 
 

Grade: 10, Unit 2 

Unit Theme, Big Idea, or Essential Question: 
What do we learn from those who lived before us? 

UBD Stage One-Desired Results  (A is Optional) 
A. Students will be able to independently use their leaning to… (Transfer Goals) 
1. That we can learn from those who lived before us. 
2. Life experiences helps to shape who we are. 
3. Wisdom is derived from our experiences and is meant to be passed on to others. 
4. Compose an effective argument. 
5. Conduct research to synthesize information.     
B. Students will understand that… 
1. Myths are an integral part of modern society 
2. Myths include religion and the development of religion is an intrinsic part of a society's   culture. 
3. The role of myths and rituals in contemporary society cannot be separated from our traditional rituals. 
C. Students will know… 
1.  What a myth is.  
2.  The evolution of myths. 
3.  The permanent place of myths in modern society. 
4.  The role and function of mythology in society. 
5.  That word and phrases impact meaning and tone of a piece  
6. That claims and ideas are developed by particular sentences, paragraphs, and larger portions of text.      
7. How an author uses rhetoric to advance the point of view. 
D. Students will be skilled at… 
1.  Determining the central idea of a text and analyze its development over the course of the text (how it emerges 
     and shapes specific details) and provide an objective summary.    
2.  Analyzing how an author sequences events and ideas, develops, introduces, and connects them.   
3.  Determining the meaning of words and phrases (connotative, figurative, and technical) and the impact on      
     meaning and tone of a piece. 
4. Analyzing an author’s claims and ideas are developed and refined by particular sentences, paragraphs, or larger 
     portions of text. 
5. Determining an author’s point of view or purpose in the text and how an author uses rhetoric to advance the point 
    of view or purpose 
6. Tracing and evaluating the argument and specific claims made by an author, assessing the validity of evidence, 
     and identifying false statements and faulty reasoning in order to create their own argumentative essay. 
7. Analyzing seminal U.S. documents of historical and literary significance and how they address related themes 
    and concepts. 
8. Citing textual evidence to support analysis 
9. Critiquing his/her own writing 
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Frameworks and Common Core State Standards 
       

Frameworks 
CCSS Reading CCSS Writing CCSS Speaking and 

Listening 
 
 
 
 
 

RI.10.1 
RI.10.2 
RI.10.3 
RI.10.4 
RI.10.5 
RI.10.6 
RI.10.8 
RI.10.9 

W.10.2 L.10.1a 
L.10.2 
LP.10.3.1f 
L.10.10.4.1g 
LP.10.6.2a 
LP.10.6.3a 
LP.10.7.1a 
LP.10.7.3a 
LP.10.8.1a 
LP.10.8.1b 

Unit Specific Vocabulary 
Unit Specific Vocabulary:  Myths, fairy tales, and fantasy, point of view, theme, analysis, central idea, arguments, 
rhetoric, claims, text structure, plot sequence-arrangement (flashback, foreshadowing), text features, manifestation, 
pedagogical, intrinsic, stagnation, allusion, denigration, epigraph.           
 
 
 

UBD Stage Two-Evidence 
Pre Assessment 

• Attach Copy at the End of the Unit 
 
Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 of the points 
possible coming from constructed response questions.  

•  Proposed Date for Traditional Assessment _______________ 
•  Attach a copy to the end of this unit. 

B. Project-Based Assessment Choose four options for this Unit of Instruction that students can choose from for their 
project-based Assessment.  

• Create a handout that lists the four options and includes instructions and a rubric for each choice.  
• Proposed Date for Project-Based Assessment Presentations __ 
• Attach a copy of the handout explaining the choices for the project and how to obtain the rubric to the 

end of this unit.__________ 
Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  

□ Comic Strip  □ Diary   
□ Interview   □ Letter to the Editor   
□ Newspaper Story □ Radio Program   
□ Newscast □ Monologue   
□ Poem or Song □ Slideshow   
□ Brochure □ Model   
□ Press Conference □ Play   
□ Soundtrack □ Essay   
□ Rewrite □ Oral Interpretation   
□   
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Introducing the Unit 
Anchoring Activity 

This activity should engage the students and establish the relevance of the entire unit of study. 
Anchoring Activity 

Video Clip,  
Song,  
Poem,  
Current Event 
Brainstorming Activity 
Socratic Seminar 
Other_______________ 

Description of Anchoring Activity 
Video Clip: Part IV of biography.com 

Video of Mark Twain-TLI Core Guides-This 
video illustrates the Adventures of 

Huckleberry Finn to learn about Twains 
family life and his investment in a page 

typesetter and to find out about his around 
the world travel. 

 
Anticipation Guide : 

This anticipation guide allows students to 
anonymously assess their own feelings and 

actions they would take in the given 
situations between Huck and Jim and right 

and wrong. Students will explore the ideas of 
loyalty, friendship, and racism, giving them a 
window into these ideas, before entering the 
text. The guide will help students consider 
and confront their preconceived notions on 

the issues. 
State the essential question to the students 

and tell them to keep it in mind when 
reading: How can racism or other prejudices 
corrupt the moral views of individuals and 

societies? 
 

	  

Now that you have established what the students need to know and be able to do at the end of 
this unit of study, now plan the day-to-day learning experiences.  

Overview of the Teaching Activities for this Unit of Instruction 

UBD Stage Three-Learning Plan 
2 Days for TLI Test, 2 days to review deficit skills, 1 Day for 9wks Test, ½ day Parent 

Teacher Conference (No day is given for TLI Review) 
Lesson # 
Date/Day 

 

Teaching/ 
Delivery Method (What I will say 
or do) 

Check for Understanding  
(What will the students say or do) 

Embedding 
Grammar in 

Teaching: 
 

Teacher Should:  
 
-Introduce the grammar skill to the 
students 
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-Show students examples of 
grammatical concepts used in 
literature. 
-Discuss how the authors of those 
literary works use grammatical 
concepts as “tools” to enhance their 
writing 
-Discuss how the literary works 
would look if those grammatical 
concepts were used. 
-Ask students to use specific 
grammatical concepts in their own 
writing 

-Ask students to reflect on how 
those grammatical concepts enhance 

their works. 
Day 1-2 Introduce Unit Study and 

Essential Questions:  What do we 
learn from those who lived before 

us? 
 

Building Background 
Information: Author information 

and historical context 
 

*Access in Core Guides for 
Background Reading: Remembering 

A Master Mythologist and The 
Unequivocal Connection Between 

Social Media and Myths, Fairy 
Tales, and Fantasy.   

 
 Based on what you learned about 
the author from the background 

reading, what did you learn about 
the author that tells us what we will 

be reading in this unit? What is 
mythology? Chart findings on chart 

paper. Define mythology and myth. 
Point out that myth is the base (root) 

word for mythology. Start word 
Wall…….. 

 
Give a working definition of 

mythology and myths. 
Introduce Book Title and Genre: The 

 
Students listen while the teacher opens 

the unit.   
 
 
 

 
 
 
 
 
 
 
 
 

 
Students will popcorn out what they 

think mythology and myths mean based 
on what they have learned thus far? 

Teacher will go back to the background 
reading and ask the students what 

evidence they used to determine their 
meaning of mythology and myths.        
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Power of Myths an expository 
nonfiction (explaining an idea).  
Elicit evidence to determine if 

students are familiar with this genre.  
If not, define expository nonfiction 

for them and post it on the wall.  
 

*Identify characteristics of 
expository nonfiction (chart):  

 
Discuss the structure of the book and 
possible impacts on the reader: Each 
chapter in the book is organized by 

subject and within each chapter 
specific ideas are addressed in an 

interview format. Ask students why 
the author may have written the 

book in this way, do they know any 
other books that are set up this way 
(textbooks), and what might be the 
best approach for reading this book. 
*Introduce term: text structure 

 
*Show a title in the book and say the 

title is related to the theme.  Have 
students to peruse chapters and 
speculate on what they think the 

chapter will be about. Introduce the 
term theme (put it on the word 

wall).  
 

Assign Quote as an exit ticket:  “I 
don’t believe people are looking for 
the meaning of life so much as they 
are looking for the experiences of 
being alive.”  Joseph Campbell   

Have students to explain what they 
think the quote means. Review the 
quote to assess students’ ability to 
explain their thinking as well as 
interpret statements.  This will 

become useful when students start 
analyzing evidence that they cite. 

 
Teacher copy and distribute reading 

journal checklist for students to 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

Students will discuss with the teacher 
the structure of the book and how the 

structure impacts readers. 
 
 
 
 
 

In small groups, the students will write 
on a two column foldable the chapter 
title and what they think the chapter 
will be about based on the chapter. 

 
 

 
 
 
Students will answer exit ticket 
independently. 

 
 
 
 
 
 
 
 
 

Students paste in the front of their 
journals the reading journal checklist 
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paste to their journals.  Say to the 
students the journals will be 

assessed for quality and 
completeness of notes that will assist 
you with the assignment at the end 

of the unit.   
Have students to write the end 

assignment, the SLO in their journal:  

and write the SLO. 
 
 
 
 
 
 
 

Day 3-10 (8 
days) 

  

Section 1: Chapters 1-3 
State Essential Question: What do 

we learn from those who lived 
before us?  

Access Core Guides and read: The 
Power of Myth: Lessons from 

Joseph Campbell 
 

Set the purpose for reading:  Read 
to see how a Christian theologian 
gets a great deal from his study of 

Campbell, despite, Campbell’s 
denial of Lane’s faith. 

 
Visit the website: Greco-Roman 

Origin Myths-Read and view to see 
how an author translates myths to 

canvas. Paintings to explore: 
Pandora’s Box 

Read with students the background 
information about Pandora’s Box.  

You can write the questions on 
index cards and have students to 
answer the questions in groups.   

Direct students to create a box with 
2 and 3 dimensional symbols that 

represent an emotion to be contained 
inside the box and then released to 

the world.  
*Modify materials as needed. 

  They can simply draw a box.  The 
directions calls for students to 

analyze five paintings, but time 
may not permit. 

 
 

Start Reading Chapters 1-3: 
Set the purpose for reading:  Say, 

 
 
 
 
 
 
 
The students will discuss whole class 
and justify whether or not they agree 
with Campbell’s view of Christian 
theologians.    
 
 
 
In small groups, students will answer 
the question:  What do you think is 
about to happen in the painting 
Pandora’s Box?  What moment of the 
story has the artist chosen to depict? 
How would you compare the size of the 
figure of Pandora to the rest of the 
painting? Why might the artist have 
painted her so big? The figure of 
Pandora is often shown with a box in 
her hand.  What does this box 
symbolize? What object was painted 
almost in the center of the painting? 
Why might the artist have painted the 
box there? How does the artist use 
color to lead our eyes to the box? What 
mystery about the world is explained 
by this story? And how was the world 
affected by the choices Pandora made?      
 
Students will draw their box and 
symbols inside the box.     
 
Students write the purpose for reading 
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We are reading to discover the ways 
in which we seek meaning in life.  

Direct students to write the purpose 
for reading in their journals. 

 
Introduce vocabulary students 

will encounter:  
Interview, interviewer, interviewee, 
evaluate, diffusion, manifestation, 
pedagogical, relevance, ultimate.  

(Place words on word wall) 
Provide students with the word in a 

sentence and allow them to 
determine the meaning based on 

how it is used in the sentence.  You 
could decide to do this as an initial 
activity and revisit it later after they 

encounter the words in text or in 
questions or simply wait to the word 

appears.   
 

Questions to ask during reading: 
 

Say to students that they may write 
down questions or things they are 
wondering about when they are 

reading 
 

Point out in the interview an 
instance that Moyers seems 

surprised about something Campbell 
says.   Why is Moyers surprised at 

something Campbell said? Does his 
surprise enhance Campbell’s 

meaning? If so, how?  If not, why 
not?    

 
Find a point in the interview where 

Campbell and Moyer seem to 
disagree. What do they disagree 

about? How do they discuss their 
differing views?  (A time to discuss 

social intelligence) 
 

Stop at a point in the interview when 
Moyers guides the conversation to a 

chapters 1-3 in their journals.  
 
 
 
 
Students determine the meaning of 
words based on context. Vocabulary 
Activity    
 
-Mr. Rodriguez needs a week to 
evaluate all the students’ essays. 
-The Internet greatly speeds up the 
diffusion of new ideas. 
 
-Some people saw Nora’s flashy car as 
no more than a manifestation of her 
ill-gotten wealth. 
 
-She expressed support for the 
pedagogical value of using graphic 
novels in class. 
 
-Everyone recognized the relevance of 
the school’s anti-litter campaign. 
 
-The ad claimed the cell phone was the 
ultimate in technology. 
 
 
 
During the interview, students answer 
the questions and write down questions 
that they may have throughout the 
reading.   

 
 
 
 
 
 
 

Question Activities: 
 

Have students answer the questions as 
bell ringers, exit tickets, during small 
group work, think-pair-share, home 



Helena-‐West	  Helena	  School	  District	  
	  

Spring	  2015	  
	  

new idea or concept. Why do you 
think he does that?  How is the new 
idea related to the previous topic? 
How does this help the ideas or 

topics in the story unfold? (Similar 
to advancing the plot in literary 

novels) 
 

Why do according to Moyers and 
Campbell do people tell stories?  
What is the release of myths in 
modern technological society? 

According to Campbell, what is the 
difference between a dream and a 
myth? What does that differences 
imply for the way we experience 

dreams and myths?  
  

Class Discussion: Campbell says 
that society should serve individuals, 

not demand their service.  What 
does this mean? Cite textual 

evidence to support claim. Later 
though, he says, “The myths that 

link you to your social 
group….affirm that you are an organ 

of a larger organism.”  Do the two 
ideas contradict each other? What is 

the proper balance between 
individuals and society?   

 
In many interviews, the interviewee 
is limited to only answering the 
questions by the interviewer; 
however, Moyers and Campbell’s 
interview is more casual and Moyer 
often makes statements that support 
Campbell’s ideas or invites 
Campbell to expand on a given 
topic. How does it enhance your 
understanding of the topic?  How 
does the interviewer unfold a series 
of ideas and topics in the interview? 
 
According to Campbell what makes 
somebody a storyteller?  Evaluate 

work, carousel activities (where the 
questions are written on a chart and 
students are allowed to write their 

response on a sticky note and post it on 
the chart with the question). 
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the importance of the storyteller’s 
job? Cite textual evidence to support 
what Campbell says makes someone 
a storyteller and the storyteller’s job. 
  

After reading: Explore the 
interview concept and how it 

supports this highly philosophical 
discussion of mythology. (Deals 
with why an author chose this 

format for discovering and relaying 
information) 

 
*You may choose to use whatever 

method feasible to allow students to 
answer the questions listed above:  

Exit ticks, bell ringers, class 
discussion, small groups, homework, 

etc. 
 
 

Quick Write: After reading these 
three chapters, think about how 

Campbell says we seek meaning in 
life and write whether you agree 

with his claim or not.  Justify your 
answer with evidence and how your 
view conflicts with what Campbell 
says.  Invite some of the students to 

share their quick writes. 
 

Think of a movie you just seen or a 
book that you recently read.  Is the 

character a hero based on 
Campbell’s definition? Think-Pair-

Share 
 

Homework Activity: “Dancing in 
Dreamtime” by Scott Russell 

Sanders. 
As they are reading, students will 
state the major theme in “Dancing in 
Dreamtime”.  How is the theme 
developed over the course of the 
story? Also, what is the setting? 
What details from the story help to 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Some of the students will share aloud 
their quick writes with the class. 
 
 
 
 
 
Think-Pair-Share Activity: Students 

will think about a movie they have 
watched or a book they have read and 
share with a partner whether or not the 
character is a hero based on Campbell’s 

definition. 
 

Homework Activity: “Dancing in 
Dreamtime” by Scott Russell Sanders. 
Next Day Bell ringer Activity:  
Students will share the major theme in 
“Dancing in Dreamtime”.  How is the 
theme developed over the course of the 
story? Also, what is the setting? What 
details from the story help to determine 
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determine the setting? How does the 
setting affect the story’s plot, theme, 
and mood?  Cite specific evidence to 
support. 

 
 

the setting? How does the setting affect 
the story’s plot, theme, and mood? Cite 
specific evidence to support. 
 

Day 11-18 (8 
days) 

Section 2: Chapters 4-6 
Restate the Essential Question: 
What do we learn from those who 

lived before us? 
 
 

Set the purpose for reading:  Read 
to discover your own inner hero and 
how myths can help you find a path 

through life?  Instruct students to 
write this question in their journals. 

 
Introduce vocabulary for this 

section:   
Text features- Allusion, imply, 

aspiration, cosmic, intrinsic, 
orientation, and stagnation.  Again, 

you may choose to do this as the 
words are encountered in the text or 

as an initial activity to be revised 
when words are encountered later in 
the story. (Words should be placed 

on word wall) 
    

State to the students that throughout 
the interview Campbell uses 
allusion.  Elicit evidence to 

determine if they understand what 
an allusion is?  Allusion is a text 

feature that is an aspect of writing 
that helps the author accomplish his 
purpose and the reader to understand 

it.  (See Core Guides for other 
examples of books with allusions). 

                    
  Discuss a familiar text like 

Cinderella to ensure that the students 
understand allusion and its impact 

on people. (See Core Guides)    
 

 
 
 
 
 
 
 

Students write purpose for reading in 
their journals? 

 
 
 

Possible Vocabulary Activity:  (Can 
be used at the beginning of the lesson 
or as the words are encountered in the 

text or a question) Student will read the 
sentence on the index cards that include 
the vocabulary word.  The students read 
the sentence, say the underlined word, 
and then define the word based on how 
it is used in the context of the sentence.  
-JoElle was outraged when Chris 
implied she had cheated on the test. 
 
-The senator has aspirations of being 
the first female president. 
 
- Albert was so preoccupied with 
cosmic meditations that he often didn’t 
notice the everyday events around him. 
 
-Although it was obviously valuable as 
a collector’s item, the painting also had 
intrinsic worth as a work of art. 
 
-The Christian religion gave an 
orientation of the culture of the Middle 
Ages. 
 
-Emily’s studies reached a frustrating 
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Start reading chapters 4-6.                   
 

 
 

-Teacher will provide examples of 
allusions not in the text and the 
students will discuss how the 
allusion impacts the people.  Then 
students give examples of allusions 
from familiar stories they have read 
or seen in a movie. 

 
-In their journals, have students to 
list at least five allusions that they 
encounter while reading the text. 

 
 

Questions to be answered 
throughout the reading: 

-One of Campbell’s central points is 
the idea of “following your bliss.”  
Based on what you have learned 
about Campbell and his beliefs, what 
does this mean? What does this 
imply about the meaning of life?  

 
-What makes someone a hero? What 
is a heroic journey? Explain all 
answers to the above questions by 
citing evidence/examples from the 
text. 
 
- Campbell says “character is 
inherited from the father, and the 
body and very often the mind from 
the mother. But it’s your character 
that is the mystery, and your 
character is your destiny. So it is the 
discovery of your destiny that is 
symbolized by the father quest.” 
Do you agree? If a hero went on a 
mother quest, what—if anything—
would change about the journey and 
the discovery?  

 
-What do we learn about the 

point of stagnation; she felt she was 
learning nothing new. 
 
 
In a class discussion, the students 
identify the allusions presented by the 
teacher and discuss the impact of the 
allusion on people. ***Students give 
examples of allusions from familiar 
stories they have read previously. 
  

 
Students start reading chapters 4-6.  As 
they are reading, they will keep in mind 

that they are reading to discover their 
own inner hero and how myths can help 
you find a path through life?  They will 
also record in their journals at least 

five allusions that they encounter 
while reading the text. 

 
Have students popcorn out their 

interpretation of what is meant by 
“following your bliss”, and the 

implications the phrase has about the 
meaning of life.   

 
 

As an exit ticket, have the students to 
answer the question:  What do we learn 

about the journeys from heroes? 
Explain using examples from the text.    

 
 
 
 
 
 

Students popcorn out the allusions 
recorded in their journals that Moyers 
and Campbell used to enhance their 

discussion of mythology. 
 

Students start writing using the prompt:  
Think of a character from a book you 

have recently read or a movie they have 



Helena-‐West	  Helena	  School	  District	  
	  

Spring	  2015	  
	  

journeys from heroes? Explain using 
examples from the text.   (Keep in 
mind these questions are leading to 
students being able to answer the 
essential question) 

 
After Reading: 

-What allusions did Moyers and 
Campbell use to enhance their 
discussion of mythology?  Chart the 
allusions 

 
Writing Activity:  Think of a 

character from a book you have 
recently read or a movie they have 

seen.  Is this character a hero, 
according to Campbell’s definition?  
What is his or her heroic journey? 

Write several paragraphs describing 
and analyzing character’s story in 

the context of Campbell’s idea of the 
heroic journey? 

  
Pass out and go over the criteria 

for success with the students:  
-They identify a character who 

clearly is or is not heroic based on 
Campbell’s definition 

-Identify and explain the character’s 
heroic journey 

-Their writing include appropriate 
citation of support from the text 

-Writing is free of spelling, 
grammar, and punctuation errors. 

         
Homework Activity: After reading 
Section 2, have the students to read 
Ovid’s “The Story of Daedulus and 

Icarus” 
 

Purpose for reading:  Read to 
enjoy a classic myth that warns 
against going too far, couched in 
the story of what happened to the 
first humans to fly. 
 

seen.  Is this character a hero, according 
to Campbell’s definition?  What is his 
or her heroic journey? Write several 
paragraphs describing and analyzing 

character’s story in the context of 
Campbell’s idea of the heroic journey?  

 
 
 

Students check their writing against the 
rubric/criteria for success given to them 

by their teacher. 
 
 

Homework Activity: After reading 
Section 2, the students will read Ovid’s 

“The Story of Daedulus and Icarus”. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Bell ringer Activity: In “The Story of 
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Bell ringer Activity: In “The Story 
of Daedalus and Icarus,” the words 
downfall (line 15) and hovered (line 
21) both have multiple meanings, 
one literal and one figurative. Based 
on their use in the poem, explain the 
literal and figurative meanings of 
downfall and hovered. How does the 
two-fold meaning of each word 
relate to the events in the myth? 
 
 
-Class Discussion Activity: 
According to Ovid, what materials 
does Daedulus use to construct 
wings for himself and his son?  
According to The Power of Myths, 
does Joseph Campbell consider the 
wings an integral part of the myth?  
Use specific information from the 
text as support. 
 
Homework Activity: Have students 
read for Homework: “Museé des 
Beaux Arts”-Poem 
 
In Class Question-small group: 
Ovid’s “The story of Daedalus and 
Icarus”, Auden’s poem “Museé des 
Beaux Arts”, and Campbell and 
Moyer’s conversation all encompass 
the theme of suffering.  According 
to Campbell, what purpose does 
suffering serve?  Do you agree or 
disagree with Campbell’s 
perspective on suffering?  Use 
examples from the three works and 
life experiences to support your 
ideas.  
 

Daedalus and Icarus,” the words 
downfall (line 15) and hovered (line 
21) both have multiple meanings, one 
literal and one figurative. Based on 
their use in the poem, explain the literal 
and figurative meanings of downfall 
and hovered. How does the two-fold 
meaning of each word relate to the 
events in the myth? 

 
 
 
-Class Discussion Activity: According 
to Ovid, what materials does Daedulus 
use to construct wings for himself and 
his son?  According to The Power of 
Myths, does Joseph Campbell consider 
the wings an integral part of the myth?  
Use specific information from the text 
as support. 
 

 
 
Students will read for Homework: 
“Museé des Beaux Arts”-Poem 

 
In Class Question-Small group: 
Ovid’s “The story of Daedalus and 
Icarus”, Auden’s poem “Museé des 
Beaux Arts”, and Campbell and 
Moyer’s conversation all encompass 
the theme of suffering.  According to 
Campbell, what purpose does suffering 
serve?  Do you agree or disagree with 
Campbell’s perspective on suffering?  
Use examples from the three works and 
life experiences to support your ideas.    

 

Day 19-26 
(8days) 

Section 3: Chapters 7-9 
Essential Question: What do we 
learn from those who lived before 

us? 
Vocabulary words:  

Technique, anarchy, denigration, 

Vocabulary Activity:  Students will 
determine the meaning of words 

based on context: 
 
-As an actor, Chris has good instincts, 
but little formal technique. 



Helena-‐West	  Helena	  School	  District	  
	  

Spring	  2015	  
	  

egotism, heresy, & transcendence. 
Text Feature-epigraph(words to add 

to the word wall) 
  

Read the vocabulary from this 
section.  Do NOT state the definition 

at this time. Have the students to 
repeat the vocabulary word. Then 
read the sample sentence with the 

vocabulary word and ask the 
students to say what they think the 

vocabulary means.  If they correctly 
define the word, ask what context 

clues helped them define the 
vocabulary words.  

 
-Discuss text feature-epigraph with 
the students.  
 
Set the purpose for reading:  Read 
to discover how love shapes our 
understanding of ourselves and each 
other. 
 
Questions to be asked during and 

after reading:  Have students 
answer the questions as bell ringers, 

exit tickets, during small group 
work, think-pair-share, homework, 

carousel activities (where the 
questions are written on a chart and 
students are allowed to write their 

response on a sticky note and post it 
on the chart with the question). 

 
 
-What is the source of the Chapter 7 
epigraph? 
 
- Who is Guiraut de Borneilh? How 
were the troubadours connected to 
our present-day concept of romantic 
love? T 
 
-Journal Activity: Write a few 
sentences discussing the relevance 

 
-After the death of the dictator, the 
country collapsed into anarchy. 
 
-My grandfather considers any 
denigration of the President an attack 
on the country. 
 
-After listening to three hours of 
bragging, Mischa could no longer 
endure her date’s egotism. 
 
-Galileo’s belief that the earth revolved 
around the sun was condemned as 
heresy. 
 
- Frost’s poems begin with everyday 
details but end with transcendence. 
 
Journal Entry: Students write the 
purpose for reading section 3 in their 
journals. Read to discover how love 
shapes our understanding of ourselves 
and each other. 
 
 
Students start reading Chapters 7-9. 
 
 
Question Activities: Students answer 
the questions as bell ringers, exit 
tickets, during small group work, think-
pair-share, homework, carousel 
activities (where the questions are 
written on a chart and students are 
allowed to write their response on a 
sticky note and post it on the chart with 
the question. 
 
 
 
 
 
-Journal Activity: Write a few 
sentences discussing the relevance of 
this epigraph to the chapter it 



Helena-‐West	  Helena	  School	  District	  
	  

Spring	  2015	  
	  

of this epigraph to the chapter it 
introduces. 
 
-Leaf through the book. Does every 
chapter have an epigraph? (No) Why 
do you think the author did not 
include an epigraph at the beginning 
of every chapter? What are some of 
the sources of the other epigraphs? 
 
- Epigraph Activity: Pick another 
chapter you have already read. 
Think of an appropriate quotation to 
serve as an epigraph for this chapter. 
You may choose some lines of 
poetry, lyrics from a song, a 
paragraph or two of prose, a 
quotation from a movie or play – 
anything that seems to introduce and 
illuminate the theme of the chapter. 
Write the chapter title and your 
epigraph below. 
 
-What is love, according to 
Campbell and Moyer? How is it tied 
to the mythical and the eternal? 
 
- Moyers refers to fate as “a kind of 
anarchy” in which many forces 
operate in conflict. To what forces is 
he referring? Does this seem to be 
an apt description of fate? Explain. 
 
- Campbell says, “I believe in the 
question, ‘Is there a God?’” What 
does this statement imply about the 
quest for the divine or the eternal? 
How is this statement tied to the 
earlier discussion of the hero’s 
quest?  
 
-How does the epigraph at the 
beginning of Chapter 7 relate to the 
discussion within the chapter? Does 
Campbell and Moyers’ definition of 
love agree with the one presented in 

introduces. 
 
 
 
 
 
 
 
 
 
-Epigraph Activity:  Students choose a 
chapter they have already read and 
think of an appropriate quotation to 
serve as an epigraph for this chapter. 
You may choose some lines of poetry, 
lyrics from a song, a paragraph or two 
of prose, a quotation from a movie or 
play – anything that seems to introduce 
and illuminate the theme of the chapter. 
Write the chapter title and your 
epigraph below. 
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the poem? Explain. 
 
-What, to Campbell, is the ultimate 
meaning or experience of life? How 
does the literary technique used in 
myths and stories help us realize it? 
 
-Socratic Seminar: 
Campbell states that the appearance 
of romantic love is the historical 
point at which the individual became 
more important than society. 
Moyers, however, points out that 
love cannot come at the expense of 
all social institutions because the 
result would be chaos. Analyze 
Campbell’s explanation of how 
individual love can exist without 
threatening society. Should 
individuals ever be expected to 
sacrifice personal happiness for 
social good? Using examples from 
the text, students will state their 
position and justify.  Opportunity to 
discuss gay and lesbian rights. 
Because societies don’t favor it, 
should they keep their love hidden?  
 
Criteria for success: 
- they identify Campbell’s argument 
in favor of individual love 
-they explain the central conflict of 
individual needs vs. societal needs 
-Students cite textual evidence to 
support your response 
 
 
Extension Activity: Have students 
create the soundtrack to the 
hero’s journey. 
· Invite students to make a mix CD 
or MP3 playlist of five or six songs 
to accompany the stages of a hero’s 
journey. Have students present their 
soundtracks to the class, narrating 
the quest as they go. (For 

 
 
 
 
 
 
-Socratic Seminar: 
Campbell states that the appearance of 
romantic love is the historical point at 
which the individual became more 
important than society. Moyers, 
however, points out that love cannot 
come at the expense of all social 
institutions because the result would be 
chaos. Analyze Campbell’s explanation 
of how individual love can exist 
without threatening society. Should 
individuals ever be expected to 
sacrifice personal happiness for social 
good? Students will state their position 
and justify, using examples from the 
text.  Opportunity to discuss gay and 
lesbian rights. Because societies don’t 
favor it, should they keep their love 
hidden?  
 

 
 
 

Extension Activity: Have students 
create the soundtrack to the hero’s 
journey: 
Students will make a mix CD playlist 
of five or six songs to accompany the 
stages of a hero’s journey.  Students 
may do this in groups.  After the 
presentation, students will answer why 
they chose the songs they did and how 
the music relates to Campbell’s ideas 
about heroism. 
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expediency, you may choose to have 
students present only the first minute 
of each song, then skip ahead to the 
next choice.) 
· If they choose, students may work 
in a small group to act out the quest, 
accompanied by the soundtrack. 
· Following the presentation, 
students should be prepared to 
answer questions about why they 
chose the songs they did and how 
the music relates to Campbell’s 
ideas about heroism. 
 

Day 27-29 Teacher recalls all information 
collected in the students’ journals 
and charted in the classroom, goes 
over the criteria for success again, 

and presents an outline for the essay. 
 

The essential question/SLO will be 
answered in a five paragraph 

essay:  After researching the 
practice of shamanism, faith healing, 
or the methods of medicine men in a 

specific area of the world, such as 
Australia, Siberia, or Mesoamerica, 
students will answer the question: 
What do we learn from those who 
lived before us and how does what 

we have learned relate to mythology. 
  

Organizing information and research 
for essay 

 

Day 30-31 
 

Prewriting and Drafting-complete 
research if more time is needed 

Students begin to write essay- 
Prewriting & Drafting 

Day 32-33 
 

Revising and Editing  Peer and teacher feedback  

Day 34 
 

 Final day to make changes and 
complete essay  
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